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:V; Nos A;;s1,:ssAlvvr
I olt yourr(.1.1()NA I, Einv,ToNs

Intl odder ion

One of the n40:,t difficult challenges vith which educator:: are faced
is the task. of ch an appropriate reading program for adults or
young ndults v.'ho for g ago rejected leading ass presented in schools. This
group of persons, disewhanted with traditional approaches to learning,
will not olunt ,oily subject themselves to yet anothef situation v,hich is
soft( :1)-t cou.p .titivate and threatens to :Tose their lack of knowledge and/

TI h; pcoblem is particular ly z.cule for tile corlectional edo-ator
who twist wor 't. v it11 institutionali?,d x: Nether adult or juvenile.
it i? T ..:'d to is a student group v.ith stron;.,,er feeyin3: and more
CISll .',lit "hangep," afound this issue.

An additional problem is that of getting an adult to face the fact that
Ire read. la a literate society wham so !IMO) value is placed on

:ie shill, to admit that' one cannot cope with the printed word
int , ; d 1v thr(,,ten ; Joss,,of status and self-conc,t.

III -pile of all of thy d it fig.uli there are prorams.tAlticii have
Lee.; l'Itheo!di there is no ";:ure-fire" program far all

there z,re ;0:;ie general principles and desirable etenten'ts v,hich
to CC-110C. IL. 01.!:,!. persistently. Tir-se include:

1) A site;,tion which demands of:, at least, onf.,0nrage.; a learner to
to work alum' seem:, to be more L-uccessful than a "whole class"
approach.

2) Progranraed instruc',ion (which meets the first criterion) has
been succe:.%:ful in many locations.

3) The ability to relate positivey to another adult in the learning
context is a powerful motivating force.

4) The use of small groups interaction is highly desirable when
attemptin to achieve learning objectives of a 1-igher order: such as
application, analysis, synthesis and cAtaluation. These skills are
necessary when considering reading comprehension and application.

5) Tutoring, when the tutor is properly trained and has appropriate
materials, is becoming more prevalent and has proven its effectivene....,

6) The use of new technological aids insures a consistent presentation
and, among other things, is especially helpful with sequenced drill.

tAoom, Ben,tamin, editor, "Toxonomy of Educational Objectives'',
Ilandbook I, The COVIlitiVe DOilia in, Lon;Inans, renn & Co., New Yori.,
1960, pp. 207.
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7) Materials interesting to the adult learner are becoming available
in greater numbers.

8) Assessment devices which permit a teacher to diagnose a specific
deficiency are now becoming available.

9) Technical assistance and staff development progr;:tms are available
and should be tailored to specific situations and constraints.

There have been a few attempts to "put it together" into a systems
approach to reading. In essence, the systems design allovs for (a) diagnosis,
ustrill by a specialist, (b) prescription of specific reading activities as a
result of the diagnostic procedure, (c) a learning experience which can be
tailored, v.ithin limits, to the individual's learning style and deficiencies,
(d) a po,tt-assesspient to determine whether or not the skill was internal-
ized (e) moving, on to a new skill or recycling, perhaps with different
matetiols.

This approach usually eedeifine.4 the role of the teacher and demands
cf a mane.,,orial aature rather than those of traditional instruction.

Such ch7aree i s ne( essary and staff dc velopment activities are recom-
mended for its .teco:Hplhnnent. This, of couri-,e, does not negate the
vale- of the tea( rer.:e: in,7t,e3d it impc.icr; to th, wachers
need to different skills than they now employ. It presumes, rathei,
that mce-st students need a munber of different kinds of encounters, including
cs;periellee, with programmed materials, small group interaction and hide-
perelieni reading activities.

The systems approach, although not new, has remained relatively un-
developed until recently. For further information on the subject, contact
is sugge-tted with the Clearinghouse for Offender Literacy Programs at
1 705 DeSales Street, N. W. , Washington, D. C. 20036 [phone (202) 223-
5686). The Clearinghouse is a special program supported by the U. S. Office
of Education which serves educators and learners in correctional. systems
and institutions. One item which may he particularly helpful. when complet-
ing this needs ass esement handbook is the Clearinghouse publication "A
Reading Program Resource Manual for Adult Basic Education" (January
1 974, 200 pp.).

May 1974

i)

John E. Helfrich, Ed. D.
Director, Clearinghouse
for Offender Literacy
Programs



NEEDS ASSESS'IVIENT

This needs assessment has been designed with three basic sections.
They are:

1) Summary of Preseni. Programs
2) Projections and Priorities for new Programs
3) 11 Summary of Reading Needs.

The main purpose of this procedure is to systematize planning pro-
cednr, the ; ,.(:a of reading. It will provide a concise picture of where
you 71C( , WhC're voa want to,go, when it will be accomplished and how
ninell it cost. The pro-e,.iure will also force the correctional educa-
tor to lo,31: all aspects of a reading program and consider more than
10,1 (11)i;,jtiOn of ry tests or a new basal program.

In ill? priority arena, it is important to set priorities which will
la !mien', o pre gram improwments on a tiraP-phased

. comp:h.te..! carefully, this document should help accomplish
that en, eti7e.

v.e-rd of eneron. hzttelbool: is adaptable as a planning and
ivt ior < it du( n-i:nnal unit which desires to assess resources

and t'c,r 1-.nn1;,sn/liAeracy instruction. The correctional edacator
oCrelyler population and eyireinely la-oucon

(one 'tractor, one cla:n..000m, an annual student. group well under 300)
may fe._1 that the is -11'11)Ci StrUCAU2e and forms arc. better suited to large
school:, or. insiht,lion, Nevcrthtle;!:;, nonsidcrable benefit can be derived .

froe' u the inicwsnation, even if the charts require few and modcst
entri_-1 his or her particular facility.

Fe" too long, small basic instruction units and their administrator/
teacher:, have been denied access to the planning and analysis tools
increasingly leaned upon by 3')rger agencies and school cornple-:es.
Cori eetional educators who deal with any sized facility are urged to give
the n ssment "tr,,". Tit y cannot help but clarify needs, thinking
alter! atives, insights and "real s.vorld" constraints that must be dealt
with if they are to achieve their reading program objectives. This is
true e,'en if the ultimate conclusion is that their institution is too small
to maintain a viable "in-house" rending program unless through contract
or "purchase of service" arrangements with nearby school systrmis or
connintniLy "Ri:,ht to Read" programs. The Clearinghouse for offender

Programs v.eleomes inquiries concerning the application of
the us,7e,:ment to the roost modest-sized ABE program.
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Loeatiop of Program - Physical Plant - Equipment

The intent of this fzection in to give you tho opportunity tc look over
your facilit is in terin-z of their elanonsbip to your program olljectives.
"1 1c0 over ,11 rating will be eithee satisfactoi y ..(1-4 or I tc:atipactor (11), but

you niay It to list poiuts under eacji c;).teozsy. 'tins c.ltl give
you an ,.ntory Uf nee:_h_, for planning purp(WCS. You may wi811 10 list
rorin by moll.). Develop a paitern whir)) will permit lysis cons1deri

imp, nvip,s sitGation.

pRES;, vr Fp,c,Jr !Tv cji,,,,ii,,,c1.,11;f-s

f_mePtion

4.

5.

6.

7.

'Eing: Satisft.ustory linsatisfaetory

(1)



I.(a)

I °cation of Pro :tram - Physical Plant - T.:quipment0
Needs

Iiisf space requirements, etc. \Illicit are not presently available.
Assign priority if new space would hi' de-irable uid add cost estimate,

A. Room Space

1)

2)

3)

4)

5)

IL EqHlr'r.ent3

Estimated
Priority 9

Cost Yeftr 1

Es f a t e ded
Cost Year

el

3)

4)

...

5)

1. "Year" refers to the year in which you project completion or attain-
ment of items under consideration. This permits long range
planning of programs.

2. "Priority's - Use "1" for top priority and "3s' for lowest. This, when
used in conjunction with will:provide a system for developing
budgets or making budget cuts.

3. "Equipment"- Furniture, study carrells, desks, ti_ibles, chairs, book-
case: , etc.

(2)



1\httn1 -r of Sttidc.nt:,

'to estimate the potential need for AM: eadinl= in your situation it
is neee: .,:ary to know the extent of the disabled reitder in youlr institution.
If there are reacting test SCOre:7; available for eack fowl('nt, determine the
total fall 1)00,7 the 6th grade. First, deterinnw tk nuntloer of
student: presently enrolled in _ABE reading prove.m:,. Divide the
smaller number (the enrolled Allt: students) by the (the total diso-
bled reading populott,-)n) to find the perenta silt:le:11F you are reachinc.

(1) : total number of ininate,F.7 iir:titut2;,n who reed below
6th grade level

(2) total number of inmates enrolled in Id',E

(3)

(4)

(2) (h1\ ided by (1) equals the p2.teent:-:t. of sludents which
need basic readir:), help vkilto ,;ef'ved

100 percent 11... (:0 L,r%,1,:-; the
which would quality for AM: itn-truction.



Sii"i : ?r

Number of Students

J. .

This should reflect yom present ability to reach those students i_ho
have a need but are not pi esently enrolled.

Enrollment

Present Number of ABE Students Enrolled i r Fteading

Potential Number of ADE Student:: Enrolled in eadiin

Inerea:-:e De:-;irerl Year Prior ity

1)

2)

3)

4)

Note: Need for bv,Iget commitment to cover increase. Staff, mate:1;41s,
space, etc. must be considered and entered in appropriate section:-:.

(4)

1U
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Hour:, Spent Per "VS;(:.'ek On

t) the prof-Tarn ohicctiveF lrore time is needed with

ut N: .r of flour:. per Wc:(21-.. Aailable for Fach
t. lo:zs or :,iudent

1)( N.,:,111wr of Ik p r \Ve h for File C.171:E Or

\IW.:.',/11`1 rtitir: ,:\:.'L'th.q1 (V i1 tlii iicrease staff?)

111

4

1),-i(wit

1ri lo figure tb,. numher of new classes times the increased hours
to find .;,t;_tff atql space tu eds.

(6)



IV.

Orgunization

In many instances severe reading roblems such as .those encountered
iIi zvinl's 'who have not learned to read require Lhq services of specialized
professionals. It behooves ally organization to look al itself-and assess its
per cannel in terms of strengths and weaknesses. ynis assessment is rather

.grosz, ind is not, focused on :_zubskills., In a- kitler section, more specific
skills of the sit',ff-are assessed.

no. of individual teachers teaching many subjects

no of reading :pecialist.s Jresponsible for more than one class)

no. of teaching teams

no. of inmate tutors

no. of outside tutors

Othor (e. g., aides, etc,. )

t.



IV. (a)

Organization

Professional Needs

List help/ those categories of teachers or patterns such as team teaching
which are needed to :,:itrengthe-n the staff.

Category
No.

Needed Year
Annual

Priority COS; (if any)

1)

2) .
.

3)

4) 1

..

5)-

Pili-profession91 Ne

List below those categories of paraprofessionals which would tend to improve
your program, e.g. , aides, tutors, voluntsers.

No.
NeededCategory Year Priority

Annual
Cost (if n )

1)
2)

3)

.

4) .

5)

(8)
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V.

Baste Approach

Nny rezi(E!); program which is geared to meet individual differences will offer
,Thlive approaches. Listed below is a spectrum of reading approaches. Check

which you have available

Meaning Einphasis

en.phasis is an approach to reading instruction used most often the
aerie s, The principles upon which this approach ds based include:

g sl(Alld be d(Inird broadly to inciode word recognition, comprehension
appreciation, and application of what isread to other studies;

0) i .,21 d.int chot:ld stari, by reading \thole words, sentences, and stories as closely
{,r 1, . ev.'n experiences and intefests asyossible. Silent reading should he

the entire program.

2) Code Emphasis

Cod r'n.lb,,Isn.qis broiwn into two sub-categories: phonics and whole word.
an-,1 the whale v.ord approach differ only in the sequence in which letter

,"!.-; ore int; educed. In the phonics approach the student learns the
i 5.r: rids and then combines them into Words. in the whole

.**or( ;:-` introduef1(1 fi*L and the stud.ent develops a sight vocabu-
L, s,iund. and blends are introdLu

Linguistics Approach

r,earlins is studied in relation to language by means of structural linguist -ics
The_ fir-,t taF; i'o reading instruction is to give pupils a conscious knowledge of the

pntleim-; they have mastered at the 1113CO21SiOliS operational level. They
are t:a::;tit to read with mein emphasis on larger patterns than words. The approach
,S-rti'Ci:7f,riS moving, as needed, from larger to smaller wholes;

4) Modified Alphabet

The modified alphabet contains all of the conventional letters except Q and X.
Add=tional characters were devised to make up the forty-four different Sounds in
English. These new characters resemble the traditipnal alphabet visually and each
chacacter stands Tor only one speech sound. After students have'learned to read with

modificd'.alplatbet, they switch to the traditional alphabet for all reading.

5)' Responsive Environment

A -respons;ve environment approach is: a) a type of class -room organization
where the teacrik r provides a 'variety of suitable mperiences and materials in a
retatively urr-7tuctured setting and the student may select what he wishes to purst,'
or 1,) computer-based reading environment in which the response is controlled by-
prollnamininq.

(9) 1 5
0



61 Progiannte(i 1.aning

Programmed hist ttieth)a iY based on materials to be learned which are
Presented in small steps. Some programmed materials use a simple ordered
sequence with the student. working 'from the first through the last item. Another
method, branching, allows the student to follow a route through the materials
based on needs.

7) lndividualiZed Reading Approach

Individualized instruction entails one of two possible approaches: (1) Indi-
vidual reading of a variety of reading materials is the core of the method; each
student lc t s a book to he read and gets help only,whon needed. The teacher

with each student to check progress'and giAe assistance. (.1.) A struc-
tured situation in'which stud(snly are given specific programmed materials to
meet their needs.

8) Lauf.,),,uage Experience

Individuals learn to read as they learned to talk from a desire to find out or
tell soy iething. l'or example, after individuals h:.-1/4e had an experience, they
di5ew:7,-; d. Their cof,tmens: are then written up' in booklets or on large
sheets of paper on the classroom walls. These then become the ''texts for
read i niet ion.

Eclectic -.Or Your Own 1'di:z

The eclectic t pptoach con-lbins ditrrent maferialLi according to the
teacher's perception of student needs. \tic con,binatkon of materials is
selected, the approach is usually highly dependent on the use of basal readers.
Workbooks and other supplementary materials accompany the basal s.

V. (a)

Basic Approaches

List below those approaches which you would like to incorporate into
your program alternatives., Once identified look up prototype program in
Heading Resource Manual, a Clearinghouse publication, ,and determine
approxima to costs.

(Pxample)

Program Type Year Priority Prototype Coit,t;
$ x No. of

1) Modified Alphabet J '74 1 i/t/a Students

2)

3)

4)

(10) t-;



Techniques or Methodology

As there are many ways to teach a person to read, it is desirable to have an
inventory of tho.--:c mailable to staff. Once the inyentory is amassed it becomes a
list of resout ees can be calieci upon to meet individual needs. It also will
enable an agency to set pi ioritics in terms of new program Or technique acquisition.

1) ]lEit Mine Based

Instruction dependent upon machines which may include any machine operating
on single card inputs; rear screen projection units with filimstrips, record, or
cassette; or computer assisted instruction which requires computer ternanals in
the classroom o 1)ek.ed by memory and processing systems.

2) Other Programmed (See Section V for definition)

3) Interactive Media'

Interactive mcd:ated materials are a new application of teelnique:_; of pro-
grammed :nstruclion and media. devices aP being used within a singh. le, son. After
a certain amount of instruction has been pi ovided the id.ent respond.. in writing on
a worksheet. ' The system then confh ins the core" _4t response and goey on with
instruction.

4) Carling./

GaminI,sio-xl:Ition is a technique in which students simulate the "re world".
Students must acquire ,.41,-.4.1.tb or gather information in order to pt ay the game, and
'thereby learn both to collect and use information.

5) Contracts

A written pgreement between teacher and student in which the stuck -at agrees to
reach a certain level of reading skill for which the teacher promises an award. The .

contract is usually written to cover very small tasks that can be accomplished in
short time periods.

6) Demonstration/Performance

The demonstration/perfoi mance technique is use to teach skills through inte -
action between the teacher 'and one or more students. The activity or skill to he
learned is dewonstrated first as the studen,t(s) observes. The student then performs
the activity while the toaelu3r-eovrects or assists. Through a series of such inter-
actions; the student'acquireS the skill which- the Leaner has demonstrated.

7) Discussion os

Inslead of imparting iuforn'ation diircctly'tcS the students, the teacher "guides"
the students by skillful use-of questions to explore a subject and to discover arlf!1:vors.,
Skillful use of this technique may T.( qui/ e special training but go special equipment
or materials.

8) Lecture (Self-explanator,\
(1 1 )
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V.I. (a)

Techniques or IVIethocloIogy

Needs

List below the techniques considered desirable but not presently utilized.
There may be an intemkeIationship between techniques andSeation

iBasic Approaches, e. g. , the Mott Basic Language Skills is a semi-programmed
series; thus, methodology has been determined. Some also require the use
of machines. 5ce Section V for Suggestions.

1)

2)

3)

4)

5)

Technique or Methodotonr Year Priority Cost(if any)

List reasons why additional methodology, etc. , is desirable:

1)

3)

(1 2)



Student Grouping

Diffeent modes or group-sizes permit different types of interaction.
Check the different types of groups you utilize most frQquently in your
program.

Individualized

Small Groups (5 or less-)

Medium-Sized Groups (5 to 12)

Large Groups (ove 3 2)

(13)



VU. (a)

Student Grouping

During the coming years there is a need to try different student-staff
arrangements. Following is a projection of these efforts.

Group Size Year Priorit

1) Individualized

2) Small. Group!,

3) Medium-Sized Groups

4) Large Groups .

Note: This .does not imply approval or stressing of any partienlar mode.
It might well be that a mix of modes, depending upon specific objectives,
is most desirable.

.(14)

2ij
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VIII.

Evaluation

Arty program should be evaluated in terms of its original objective or
intent. Listed below are some tee hniques which permit this to happen.
Check those which are utflized in your institution or permit your specific
type of evaltfation to be carried out.

Teacher-Selected Specific Objectives for each Student

Diagnostic 'I esis used to Determine an Individual's NeedS

Performance Measured in Terms of-Objectives set for
Each Student

Records for Each Individual are ,Maintained by Teacher

Students Informed of Progress

Students Involved in Self_. Evaluation

Class Norms Maintained (Mean or Median).

(1 5)

21



VIII. (a)

Evaluation

Following are evaluation techniques which are not presently being used,
but would tend to improve the program.

Technique Year Priority Cost

1)

2)

3)

4)

5)

Note: Some of the techniques can he achieved very simply. Lists of behavioral
objective:, and assessment items can be obtained from the 10X in UCLA, Los
Angeles, Californin for around $25.00. From this list you can develop
a very satisfactory ,sequence of skills and employ any methodology in the
teaching phase.

Diognostic tests are available from publishers and will give varying amounts
of information. An example is the Individual Reading Placement Inventory
published by Follett:

Closs norms,can be maintained to chock on program effectiveness at no
extra expense if standardized tests are now being utilized.



Ix.

Flexibility of Adaptability of Program

Programs which have the built-in ability to be adapted to changing
needs arc usually the most viable. Check the phrases which describe your
program efforts best.

Text adaptions are for more than three years.

Text adaptions are for less than three years.

Present materials have been used for more than-three years.

Present materials have been used for less than three years.

Teachers have the ability and/or authorization to select .

materials or make materials which are different than
those, provided by the institution.

Teachers must follow pre-set curriculum a4; prescribed by
your institutions

There are many (three or more) alt&rna tZ\re approaches; e. g. ,
programmed, traditional and technological, available to
teachers who are free to select the most appropriate.



IX. (a)

Program Alternatives

Lii3t those program alternatives presently not available Nthich would
give more flexibility in decision making by a teacher when considering
students. Select from among those on Section IX.

Program Alternatives Year Priority Cost

Det-vi-nine cost (if any) by selecting alternattires and reseapehing cost
factor';. ror ii tance, if a test is desirable as an additional resource,
ecu(.: cost details from publisher and enter total as needed.

Tf a curriculum designed to use machine based instruction is determined
to be impc)rtant,Cost_it out with the manufacturer and vnter total (or phase
it) in appropriate column.

(18)

2.i



x.

Supplies-Consumables

Supply budgets, including consumables, have been notoriously low.
These materials are necessary to carry out programs and should enter
into planning projections. You might include workbooks, audio and/or
video tapes, duplicating, etc. Not volume by dollar expenditures.

Present Funding TJ1v_el $

a

2i;



X. (a)

Supplies Consumables

Need

A. Supplies Paper for duplicators, pencils, pens, etc.

Type Year Priorit

4

Add. Cost

1)

2)

3)

4) . ,-...:__......

5) . 0

B. Consumable Materials - Workbooks, ylaperbacks, newspapers, mag4ines,
other expendable reading materials

TvF e or Title Year Priorit P.dd. Cost

1Y

2) '

4)'

5)

(20)
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Media Eciltipment

Ust those pieces of media equipment,v.thich are presently
available.

E di iment De'scri Ition nbcr Presently nti7

e._g. Overlie-4c} Proicetor

.
.t.

t
.

--7.

4



XL (a)

Mcdia Equip,inent

Needs

If there are subpriorities break out for these purposes.

Equirmieht Description

f.

Nuerriber Year Priority Cost

1) a
-a,

,

2) .

3)
-.. .p

z. .
. .

4 )

.
,

:
.

5) )

%,

Medi:4 r vip,ilent, hi Thie broadest sense, will inehide filnistrip projectors,
16 ram 'rot i's,rt picture projectol:s, etc. however, one Should consider
technob; ( if they are considered desk able ). This may
invkiIve pur,s1,,:fe of a iraehiue the "1'ercept05-,cc.pc" xxictr,l,edtiol Gy the
pt.,,(,:cpt up J-ribs, Corporation for approx.itnalely S3 600. 00-or

a "Craig Ilcader" fromthe Craig Corporation for approximately $250. 00.
It WOUld he he-lpftil to refer to the Clearinghouse publication, A Reuding
Program TZe:-,ouree Mruitral for AB wheta4ensiderinemediated approacheb.

4

(22)
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XII.

Staff Teacher Rs,ources

Availability and Skills of Teachers - Present

A. Availability (How Many?)

1

Highly Skilled ABP, (or Juvenile) Tiachers Of Reading

Teachers who have some Background in Reading (3hrs. of Cr.)

Teachers who have no Background in Reading

Aides Available to help with Reading Programs.
,

13. Staff Capability Grid (See Figure J on back of following page)

Staff needs can be handled in two or more ways. First, after kioking
over the blank spaces in your grid you may see the need for additIonal
staff with special e.,:pertise or depth: On,the other hard, it may point to
the poss'inities for staff development programs, e. g., workshop, summer
sessions, etc: Perhaps technical assistance should lie considered.



Example:

Example:

Example:

Needs

h. Additional Staff

Category

XII./(a)

Staff Teacher Resources

Specific Type or Activity
Annual

Year Priority Cost
A13E Rep.dint

1) Teacher Assessment & _Prescription 74 .,, 1

s

7,500

2)

3)

4)

5)

.
-

,

13. Staff Development Activities

Category S Type Year Priority Cost

1) Workshop Developing Objectives 74 1 250.00

2)
...

.

3)
.

4)

. A ,------

.

a
*2 consultant clays at *100.00 plus $50. 00 supplies

C. Technical Assistance

Category Specific Type Year Priority Cost

1) Consultant Assessment Development 74

-7-1,

500.00

2)

3)

4)

,

2 I /2 days ai $100. 00 a, day *;:.b days at $100. 00 a clay
(24) 30
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Needs Assessment Summary

This summary, when completed will project your interpretation of
what an optimal program for your reading effort will be.:, It will result
in a profile which will reflect those quolitics-and characteristicst best
suited to your situation.

When viewed as a whole, the summary may indicate costs which arc
unrealistic on a "one shot" approach. Thus, it is probably wise to think
of, development in terms of phasing. Here, one should establish a real-
istic program plan and I:ecp it within the constraints which exist in your
specific situation. Set priorities giving items which are the. most.criti-
cal the highest rating. The results will then reflect a planned program-
matic approach to both program improvement and budget development.

(26)
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MINI-SUMMARY

I(a) Space Requirements (Program Location)

Need Year Priority Cost

2)

3)

4)

5)

II.(b) Enrollment - ABE

Increase in Students Year Priority Cost

1)

)

3)

IIT. (b)ours Per Week

Increase in ,Instructional Time Year Priority Cost

2)

3)

(27)
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1Y. (b) Organization

Professional Needs

ni-Sum ma ry (contd. )

Number . Year Priority Cost

1

2)

3)

Paraprofessional Neecis Number Year Priority Cost

V. (h) Basic Approaches

Programs - Year Priority .Cot

1)

2)

, 1

3)

VI. (b) Techniques or MethodologY,

Technique

1)

Year Priority Cost

2)

3)

VII. (b) Staff Grouping

Type Year Priority

2)

(28)
3'i



Alini-Summary (contd.)

IX (b) Program Alternatives

Alternatives Year Priority Cost

1)
,11

2)

X. (b) Supplies - Corisumables

4

Supplies Year Priority

1)

Cost

2)

3)

Consunizthles -,..Description

1')

Year Priority Cost

2)

3)

XL (b) Media Equipment

1)

Type Number Year Priority Cost

2)

3)

(29)
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O.

b)

c)

XII. (b) Staff Resources

A. Staff

T:rpe or Activity

1)

Mini-Summary (contd.)

Year Priority 'C'ost

2)

3)

B. Staff Development Ae,tivities

Type or Activity Year Priority
.

1) .

2)

3) i
C. Technical Assistanoe

Type of Activity Year Priority Cost

1)

2)

3)

Yes \

Mini-Totals

'resent Yearly $ Available

Year Cost

a)

b)

c)
,- Needed Budget Incre'asc

Difference

17--- .

b)\
.

.............._, c) \
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